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Cheryl Clark

433 Wilson Road

Griffin, GA 30224

Spalding High School

Cheryl.Clark@gscs.org
(770) 229-3775 ext. 219

Office Hours: 
Tutoring: Available upon request on Tuesdays and Wednesdays from 3:30-4:30 pm.
For the most updated information concerning this course, visit my WetPaint site at: www.shsaplang.wetpaint.com.  Note: You should frequent this site often as all homework assignments, projects, and class activities will be posted on it.
Course Overview
The goal of this course is to introduce students to the craft of careful reading, writing, and viewing through the study of language and rhetoric.  Students will read and view a variety of texts, both fiction and nonfiction, that include expository, analytical, personal, and reflective pieces.  Our writing assignments will parallel our reading ventures.  We will regularly have a solid, interactive dialogue as we read the texts.  The opportunity to engage in thoughtful conversation creates freedom in the classroom and engenders critical thinking.  Readers who work to refine their critical eye learn to ask questions and, in turn, learn to see the “big picture” of the surrounding world.  The world depends on this successful understanding of its centuries of stories for our society to exist.  Without a firm understanding of communication we cannot cultivate or explore our history, values, and cultures.  The ultimate goal of this class is to engage and intrigue so that students will pursue life-long reading and ask provocative questions of the texts they will encounter, as well as evolve as skilled communicators and forward thinkers who seek out the big picture.
In this course, we use American literature as our foundation and our framework.  The class is loosely constructed on a chronological timeline that is punctuated with thematically appropriate pieces.  This course is designed to meet the goals and standards of both the state’s curriculum and those set forth in the current edition of the AP English Course Description; therefore, “the overarching objective…is to enable students to write effectively and confidently in their college courses across the curriculum and in their personal lives” (6).

Texts central to the course are Language of Composition, The Language of Literature, The Riverside Reader, The Bedford Reader, The Crucible, The Scarlet Letter, The Adventures of Huckleberry Finn, 5 Steps to a Five, 50 Essays, and The Great Gatsby

Teaching Strategies and Course Planner

Activities for this course will afford students the opportunity to “read complex texts with understanding” and writing opportunities that “make students aware of the interactions among a writer’s purposes, audience expectations, and subjects as well as the way generic conventions and the resources of language contribute to the effectiveness in writing”(6).  Throughout the year, students will create expository, analytical, argumentative, and reflective compositions.  Similarly, student writing should evolve because the course requires process writing: drafting, revising, and learning to adjust and modify individual writing style to develop:
· A wide-ranging vocabulary used appropriately and effectively;

· A variety of sentence structures, including appropriate use of subordination and coordination

· Logical organization, enhanced by specific techniques to increase coherence, such as repetition, transitions, and emphasis;

· A balance of generalization and specific illustrative detail; and

· An effective use of rhetoric, including controlling tone, establishing and maintaining voice, and achieving appropriate emphasis through diction and sentence structure (8)
While students will be asked to perform timed, on-demand writing assignments to assimilate to the actual AP testing situation, it is important to experience the craft of writing through revision.  Students will be expected to revise essays in collaboration with the teacher and their peers.  The revision process allows students to see the thoughtful growth of their own work and the fact that writer’s works do not simply rise from an isolated incident; it must be coaxed into being.  Revision allows for significant and necessary feedback so that both the teacher and student can know how to improve the essay.  Feedback will be both written and verbal.  Students will receive and experience:

· Rubrics

· Personalized critiques

· Student essay samples

· Peer-evaluation

· After-essay group debriefings

· Personal conferences

· Revision opportunities

Grading
	Daily Grades and Quizzes
	30%

	Essays, Assessments, and Projects
	55%

	Exam/ EOCT
	15%


Each day that an assignment is late (excused absences not included), your grade will be decreased by a letter grade.  For example, if you make an 80 on the assignment, it will be dropped to a 70.
All assignments completed outside of class are to be typed using the MLA format, unless otherwise instructed.
A—Students working at this level engage fully in every assignment and demonstrate

a willingness to examine their own thinking and assumptions. All work reflects a

level of thinking far beyond the obvious and the superficial. Students come to class

fully prepared to discuss assigned readings and to participate actively in all phases

of the course. All assignments are submitted on time and all make-up work from

authorized absences is managed in a timely fashion. Obviously, all work is the student’s

own.

B—Students working at this level competently engage every assignment and consistently

attempt to examine their own thinking and assumptions. The majority of the

student’s work reflects a level of thinking beyond the obvious and the superficial.

Students come to class fully prepared to discuss assigned readings and to participate

actively in all phases of the course. Most assignments are submitted on time and

most make-up work from authorized absences is managed in a timely fashion. All

work is the student’s own.

C—Students working at this level do not yet engage every assignment and inconsistently

demonstrate a willingness to examine their own thinking and assumptions.

Only a minor portion of the student’s work reflects a level of thinking beyond the

obvious and the superficial. Students are reluctant to challenge themselves beyond

what they have already accomplished in reading and writing and, thus, show little

or no growth in those areas. Students come to class minimally prepared to discuss

assigned readings and to participate actively in all phases of the course. A majority

of assignments are submitted on time and most make-up work from authorized

absences is managed in a timely fashion. Obviously, all work is the student’s own.

D—Students working at this level seldom engage any assignment and consistently

demonstrate an unwillingness to examine their own thinking and assumptions. The

student’s work reflects a level of thinking that is obvious and superficial. Students

come to class ill-prepared to discuss assigned readings and to participate actively

in the course. Several assignments are submitted late; some assignments may be

missing completely. Make-up work from authorized absences may be missing or

seriously late. Obviously, all work is the student’s own.

F—This level of work is obviously unacceptable. Work is often not submitted, or the

student may completely ignore the requirements of the assignment, or the student

is in violation of the New Tier Academic Integrity Policy.
Plagiarism

Plagiarism is the representation by a student of another’s ideas or writing as his/her own.  Basically, two types of plagiarism are common.  The first, which is more serious, involves a deliberate attempt on the part of a student to pass off as his own the writing or ideas of another person (student, parent, published or unpublished author, et al).  This type of plagiarism generally consists of the straight copying or slight paraphrasing of a source that the student attempts to conceal.  The second, which results from the student’s lack of attention to proper procedures for source acknowledgements and use, involves one or more technical errors.  The student in this case fails to acknowledge indebtedness to outside material.  Both types of plagiarism are serious violations of the principles of academic integrity.  They will not be tolerated.  Penalties, especially for those involved in deliberate plagiarism, may be quite severe.
You can expect:

Seminars: Socratic style seminars are vital to this classroom’s structure. Through 

discussion you come to understand what you believe and know. 

Textual Annotation:  Students will learn to interact with the text by annotating.  

Everyone is encouraged to purchase individual copies or bring supplies of post-it 

notes so you can mark the texts. Engaged readers develop relationships with texts; 

annotating provides reflections from in-depth reading and allows students to 

expand their skills as “story archeologists.”
Process Paper Writing:  We will complete process writing papers after every major unit of reading.  This will allow us to incorporate thematic ideas from our reading and scaffold writing skills.  Paper writing is designed to work in concert with our reading assignments, discussion, and study of rhetoric.  First semester is designed to introduce students to the study of rhetoric and second semester is designed to help students foster their own style.  Assignments are based on the various texts we read and each paper will focus on a different rhetorical skill.  At the conclusion of every major unit of reading, the class can expect to write a paper featuring the rhetorical mode we focused on with that text.  Since writing is a process, we will turn writing in by stages.  I will check the thesis statement first.  Next, students will turn in rough drafts.  After editing, everyone will turn in final drafts.  If the paper calls for sources, MLA forma must be used.  A rubric will always be provided prior to each assignment.

In and Out Writings:  Students will have numerous opportunities to write shorter essays with topics gleaned from former AP essays and similar kinds of prompts.  This practice will help students feel comfortable in the timed-writing situation.  Students will be graded by the standard AP-style grading rubric so they can have a good idea about what the scoring system is like and how to improve their score.  Students will write these both in and out of class.  Once students have gotten used to the timed-essay scenario, the teacher will alternate between assigning the essay in class and letting students take the essay home.

Research: We conduct research once a semester.  First semester’s research entails surveying America’s literary time periods.  Students will prepare a multi-genre presentation that explores the literature’s socio-political climate, “big picture” vision, famous authors, and general rhetoric for each significant time period.  Second semester students will write a traditional research paper that answers the year’s overarching question.  Students will use two of the primary works covered throughout the year’s study, along with criticisms and a piece of artwork, to support their unique thesis.  Both undertakings must be written in MLA format and include parenthetical citations and a Works Cited page.


Test Preparation:  Throughout the year, we will us released AP exams along with teacher and student generated questions to help prepare for the multiple choice portion of the Advanced Placement exam.  In addition to paper writing, this will help students to be aware of what the testing situation will require and what the atmosphere will be like.  Students should take into consideration, though, that this course emphasizes critical thinking rather than strict test preparation.  It is most important to think for oneself rather than with mere tricks and strategy.

Semester Exam:  At the end of the First Semester, students will take a practice AP test as your final exam.  At the end of the Second Semester, students will only take an exam, if your grade is below a 73 and you have more than 5 unexcused absences.
AP Language Toolbox

The semester’s activities are designed to provide students with a working knowledge of language tools.  The AP Language Toolbox offers an overview of the devices we will cover throughout the course.  Students will learn to search for and use these language tools as they read, write, and view.  Each student is required to keep an AP Language Toolbox notebook or a section in his/her binder that will be due at the end of the second semester.
AP Language Toolbox
I want to suggest that to write to your best abilities, it behooves you to construct your own toolbox and then build up enough muscle so you can carry it with you.  Then, instead of looking at a hard job and getting discouraged, you will perhaps seize the correct tool and get immediately to work.”-Stephen King On Writing
	· Diction (LEAD)

· Slang

· Colloquial

· Jargon

· Dialect

· Concrete

· Abstract

· Denotation

· Connotation
	Which of the following categories best describes the diction in the passage or text?

Low or informal?

Elevated or formal?

Abstract and concrete?

Denotation and connotation?

What effect is the author trying to achieve through the use of a specific type of diction?

What does the author’s use of diction suggest about his or her attitude toward the subject, event, or character?

What are the connotations of a given word used in a particular context?

(To begin, you might ask if the word(s) have a positive or negative connotation, then consider them in the specific context.)

	· Imagery
· Sensory details (sight, sound, touch, taste, smell)

· Symbols

· Allusions

· Words/phrases

· Effect/intent

· Connections to:

· Mood/tone

· Theme 

· Plot

· Character

· 
	What sensory information do I find in the language: color, scents, sounds, tastes, or textures?

What is the author trying to convey or achieve by using this imagery?

Are these images part of a larger pattern or structure within the text (does it connect to one of the major themes?)

What figures of speech-metaphors, similes, analogies, personification-does the writer use?  How do they affect the meaning of the text? What is the author trying to accomplish by using them?

	· Syntax
· Sentence Structure
· Sentence Patterns
· Declarative
· Imperative
· Interrogative
· Exclamatory
· Simple
· Compound
· Complex
· Compound-Complex
· Loose/Cumulative
· Periodic
· Balanced
· Inversion 
· Interruption
· Juxtaposition
· Parallelism
· Repetition
	Punctuation:  How does the author punctuate the sentence and to what extent does the punctuation affect the meaning?

Structure:  How are words and phrases arranged within the sentence?  What is the author trying to accomplish through this arrangement?  How would you characterize the author’s syntax in this text?  

Changes:  Are there places where the syntax is clear?  If so, where, how, and why?

Sentence Length:  How many words are in the different sentences?  Do you notice any pattern (a cluster of short sentences of a particular type?) 

Devices:  How would you describe the author’s use of the following:  

     Independent and dependent clauses;     

     coordinating, subordinating, or correlative 

     conjunctions; 

     repetition; 

     parallelism; 

     fragments; 

     comparisons

Sentence Beginnings: How does the author begin his or her sentences? (Does the author, for example, consistently begin with introductory phrases or clauses?)

	· Form
· Narrative
· Persuasive
· Expository
· Descriptive

	Language:  What use does the author make of figurative language or colloquial expressions?

Exposition:  Is the author defining, comparing, classifying, analyzing (a process), describing, or narrating?

Persuasion:  Is the author arguing about what something means, whether something is true which alternative is the best (or most important), or what course of action someone should take?

General:  What is the author trying to accomplish?  How is the writer using the writing form to solve the problem?

	· Rhetoric
· Speaker
· Purpose
· Audience
· Tone
· Form
· Message
	How do these six elements work together to help the author with the Big Picture?
How does each component work towards clarifying the “So What” test?



	· Literary Elements
· Setting
· Characterization
· Plot 
· Theme
· Point of View
· Tone/Attitude
· Conflict
	How does the author’s use of these different elements contribute to the text’s meaning?

Do the different elements interact with or otherwise affect the meaning of the others?

Do you notice any significant shifts in any of the elements at any point?  If so, what changes, how, and why?  

What is the importance and meaning of this change?

What words best describe the point of view and the effect it has on the meaning of the text?



	· Organization
· Compare/Contrast
· Importance
· Chronology
· Cause-Effect
· Order of degree
· Classification
· Spatial
	Which organizational pattern does the author use?

Why does the author choose to use that particular organizational strategy?

Are there places where the author blends or alternates between organizational patterns?  If so, what is the author trying to accomplish by mixing them in these ways?

To what extent and in what ways do you think the author’s organizational strategy is effective?

	Point of View

First Person

Second Person

Third Person Omniscient

Third Person Limited

Third Person Objective

Stream of Consciousness

Objective/Unbiased

Subjective/Biased
	Irony

Verbal

Situational

Dramatic

Cosmic

Oxymoron

Paradox

Pun

Satire

Sarcasm
	Tone/Attitude

Serious/Passionate

Humorous/Satiric

Mocking/Biting & Ironic

Detached/Objective

Didactic/Dogmatic

Questioning/Curious

Bombastic/Superior

Romantic/Idealistic

Emotional/Biased

Urging/Righteous


	Figurative Language

Simile/Metaphor (Conceit)

Paradox/Oxymoron

Personification

Understatement (Litotes)

Apostrophe

Hyperbole

Synecdoche

Metonymy

Antithesis

Allusions
	Mood
Somber

Forbidding

Jovial

Mysterious/Anticipatory

Angry

Threatening

Anxious

Dark/Evil/Ominous

Misleading or Ironic

Bright/Cheerful
	Miscellaneous

Contrasts

Repetition

Imagery/Emphasis

Allusions

Flashbacks/Dreams

Setting/Place

Structure

Motifs

Sensory Imagery

Archetypes/Quests/Water

Juxtaposition

Allegory

Perspective


Nota Bene:  Please note that this semester’s planner represents the ideal situation as we will discuss during the year.  There is often a contrast between the “ideal” and the “real.”  Please, be flexible.  Also, some readings are designed to act as supplements and supports to the major texts we will cover.
The Overarching Question for the year is:
How does the language of American literature reflect its desire for both a literal and a figurative Promised Land?
SEMESTER ONE

WEEK ONE:

Discovery: A Whole New World

What’s AP going to be like?

Introduction to Class/Assessment of Summer Reading Assignments

The World on Turtle’s Back/ p. 24/Iroquois Myth-The Language of Literature

Song of the Sky Loom/p. 33/Tewa Song-The Language of Literature

Body of Ritual of the Nacirema/p. 301/Horace Miner-The Bedford Reader
Hunting Song/Dinnie Sin/p. 33/ Navajo Song- The Language of Literature

Description:  Writing With Your Senses- p. 128- The Bedford Reader
Visual Image: Doug and Mizan’s House, East River, 1993, photograph by Margaret Morton (Riverside Reader)
Coyote Stories-p.39/Okanogan p. 40- The Language of Literature
The Man to Send Rain Clouds-p. 48/Leslie Marmon Silko- The Language of Literature
Excerpt from Bedford/Riverside
Introduction to Timeline Research
WEEK TWO:

What is Rhetoric?

What are the six things every reader needs to know?

Introduction to the Foundations of Rhetoric

          Of Plymouth Plantation- p. 81 William Bradford- The Language of Literature

The Interesting Narrative of the Life of Olaudah Equiano- p. 93/Olaudah Eauiano-The Language of Literature

My Sojourn in the Lands of My Ancestors- p. 109/Maya Angelou- The Language Of Literature

Poetry of Anne Bradstreet and Edward Taylor-handouts

Research Conference and Class Time (Timeline Research Project)
WEEK THREE:

Preachers and Pedagogues

What did Early Americans Believe?

What are different methods of writing?

Example:  Pointing to Instances- p.175- The Bedford Reader
Visual Image:  Celluar Phones of the Future, cartoon by Barry Blitt- p.175-The Bedford 
Reader
Sinners in the Hands of an Angry God- p. 152/Johnathan Edwards- The Language of Literature

MAJOR ESSAY ASSIGNMENT
Research Project Presentation (Puritan/Colonial 1650-1750)
WEEK FOUR:

The Crazy Little Children
How does imagery capture the spirit of a text?

How does life influence literature?

The Crucible-Arthur Miller
WEEK FIVE:

Why are honor and integrity such timeless issues?
How does life influence literature?

Finish The Crucible

MAJOR ESSAY ASSIGNMENT
WEEK SIX/SEVEN/EIGHT:

Sins of the Inmost Soul

How does Hawthorne’s heroine embody freedom and independence in a sheltered society?  

How could this allegorically reflect American cultural values?  

What elements of rhetoric does Hawthorne use to enhance his message?

Narration:  Telling a Story-p.73- The Bedford Reader
The Scarlet Letter/Nathaniel Hawthrone
Introduction to Prose Analysis
MAJOR ESSAY ASSIGNMENT

WEEK NINE:

Quest for American Identity: Politics and Propaganda

What is propaganda?

How do speakers and writers use rhetoric to manipulate the thoughts or listeners and readers?

Propaganda: Logical Fallacies and 3 Argument Styles
Argument and Persuasion:  Stating Opinions and Proposals- p. 515-The Bedford Reader
Visual Image:  Smoking Gun, advertisement from the American Cancer Society-p.  499- The Bedford Reader
What is an American? p. 289/Michel-Guillaume Jean de Crevecoeur-The Language of Literature

The Declaration of Independence-The Language of Literature
I Am Joaquín/Yo Soy Joaquín” p. 310- The Language of Literature
from Poor Richard’s Almanack p. 292- The Language of Literature
Research Project Presentation (Revolutionary/Age of Reason 1750-1800)
WEEK TEN:

I DON’T wanna be an American Idiot

Why is it important to know the tactics of advertisers?

Why do speakers and authors manipulate audiences with their words and images?

Cause and Effect:  Asking Why-p. 429-The Bedford Reader
Visual Image:  Garbage in…cartoon by Mike Thompson-p. 428-The Bedford Reader
Recordings/Viewings:

NPR Greenland Ice Study Radio Broadcast or Boston Legal (optional)
Socratic Seminar: What’s Wrong with Gay Marriage or Everything Isn’t Racial Profiling
Major Essay Assignment
WEEK ELEVEN:

Growing Pains
How did the influence of Romanticism change American’s literary ideals?

How does Romantic imagery show a marked contrast with Colonial writing’s characteristics?

Ultimately, how does this influence the message?

Psalm of Life-p. 344/Henry Wadsworth Longfellow-The Language of Literature


Thanatopsis- handout/William Cullen Bryant

Comparison and Contrast: Setting Things Side by Side-p. 213-The Bedford Reader

Visual Image:  American Gothic, painting by Grant Wood; Rural Rehabilitation Client, photograph by Ben Shahn-p. 213-The Bedford Reader


The Devil and Tom Walker-p. 349/Washington Irving-The Language of Literature


Young Goodman Brown-handout/Nathaniel Hawthrone

Research Project Presentation (Romanticism 1800-1860)
WEEK TWELVE:

Transcending the Light Fantastic

How did Emerson’s philosophy begin a thought-revolution?

How does explanation make a difference in Ralph Waldo Emerson’s writings?

Process Analysis:  Explaining Step by Step-p. 285-The Bedford Reader

Visual Image:  Doll Factory (Shenzhen, China)-p.285-The Bedford Reader

Selections from Nature-handouts/Ralph Waldo Emerson

Selections from Self-Reliance-handouts/Ralph Waldo Emerson
Selections from The American Scholar-handouts/Ralph Waldo Emerson
Watch Walden film
Walden/Henry David Thoreau
Research Project Presentation (*American Renaissance/Transcendentalism 1840-1860)-*see note on handout
WEEK THIRTEEN
God’s Drop

What is Carpe Diem?

How do details make a difference in Henry David Thoreau’s writing?

Division or Analysis:  Slicing into Parts-p. 311-The Bedford Reader

Visual Image:  Deconstructing Lunch, cartoon by Roz Chast/ p. 311-The Bedford Reader

Walden/Henry David Thoreau

Once More to the Lake-p. 670/E.B. White-The Bedford Reader

WEEK FOURTEEN

Walled In

How does Dead Poet’s Society reflect the tenets of Transcendentalism (visually, verbally, emotionally)?

Walden/ Henry David Thoreau

Dead Poet’s Society/Film

MAJOR ESSAY ASSIGNMENT
Oh Captain! My Captain/Walt Whitman
WEEK FIFTEEN

A Troubled Heart

How do Poe’s and Hawthorne’s stories reveal the antithesis to the transcendentalists? 
What elements does Poe infuse his stories with to give them suspenseful integrity?

The Masque of the Red Death -p. 454/Edgar Allan Poe-The Language of Literature

Danse Macabre-p. 464/Stephen King- The Language of Literature
A Rose for Emily-p. 516/William Faulkner- The Language of Literature

*Dr. Heidegger’s Experiment- p. 500/Nathaniel Hawthorne- The Language of 

Literature 
* The Fall of the House of Usher-p. 473/Edgar Allan Poe- The Language of 

Literature

*The Life You Save May Be Your Own-p. 528/Flannery O’Connor- The Language 
of Literature
*Choose One

Essay/Story
WEEK SIXTEEN
My Letter to the World

How do poems of Dickinson and Whitman reflect the spirits of everyday American?

How do the poems of Dickinson and Whitman reflect relaxed poetry styles?

Riddle Poems-handouts/Emily Dickson

This is my letter to the World-p. 751/Emily Dickinson-The Language of Literature
“Hope” is a thing with feathers-p. 752/Emily Dickinson-The Language of 

Literature
Success is counted sweetest-p. 753/Emily Dickinson-The Language of 

Literature
Much Madness is Divinest Sense-p. 754/Emily Dickinson-The Language of 

Literature
Letter to Thomas Wentworth Higginon- p. 755/Emily Dickinson-The Language of 

Literature
My life closed twice before its close-p. 756/Emily Dickinson-The Language of 

Literature
After great pain, a formal feeling comes- p. 756/Emily Dickinson-The Language of Literature
I heard a Fly buzz-when I died- p. 758/Emily Dickinson-The Language of 

Literature
Because I could not stop for death- p. 759/Emily Dickinson-The Language of 

Literature
I Hear America Singing-p. 397/Walt Whitman- The Language of 

Literature
Selections from Leaves of Grass-handout/Walt Whitman
WEEK SEVENTEEN

Review Week

WEEK EIGHTEEN

Exams

SEMESTER TWO

Week One/Two/Three/Four:

Bearing Witness

In what way does Douglass’ message connect with contemporary issues?

How does Douglass’ diction convey and promote respect for his message?

The Narrative Life of Frederick Douglass-Language of Literature (week 3)
Independent Novel Project: The Adventures of Huckleberry Finn (week 4)
On Compassion-p. 35/Barbara Lazear Ascher-50 Essays

How it Feels to Be Colored Me-p. 158/Zora Neale Hurston-50 Essays

The Gettysburg Address-p. 203/Abraham Lincoln-50 Essays

Learning to Read-p. 245/Malcolm X-50 Essays

Listening-p. 436/Eudora Welty-50 Essays

Research Project Presentation (Realism 1855-1900)

WEEK FIVE/SIX/SEVEN:

The Beautiful and the Damned…Boats Against the Current

How do the thematic ideas of hopelessness and desolation reflect the country’s culture of the Lost Generation’s Era?

How do symbols and motifs enhance message?

The Great Gatsby/F. Scott Fitzgerald 
Our Barbies, Ourselves-p. 334/Emily Prager-The Bedford Reader 
Excerpt from The Wasteland/T. S. Eliot-handout (week 5)
The Love Song of J. Alfred Prufrock-p. 1025/T. S. Eliot/The Language of Literature 
Teenage Wasteland-p. 1168/Anne Tyler/The Language of Literature 
Acquainted with the Night-p. 1000/Robert Frost/The Language of Literature 
 “Out,Out-“-p. 1004/Robert Frost/The Language of Literature
MAJOR ESSAY ASSIGNMENT (week 7)
Research Project Presentation (The Moderns 1900-1950)
WEEK EIGHT/NINE/TEN:  article précis assignment-week 9
Syntax and Sentence Structure (terms and examples)
Seeking the Horizon

In what ways does Janie experience a hero’s journey?

How does the contrasting diction affect the audience, characterize the speaker, and influence the message of the work?
How to Tame a Wild Tongue-p.22/Gloria Anjaldua-50 Essays
Girl-p. 349/Jamaica Kincaid-The Bedford Reader
I, Too-p. 925/Langston Hughes-The Language of Literature
Harlem-p. 926/Langston Hughes-The Language of Literature
The Weary Blues-p. 927/Langston Hughes-The Language of Literature
My City-p. 941/James Weldon Johnson- The Language of Literature
My Dungeon Shook-p. 959/James Baldwin-The Language of Literature
Life for My Child is Simple-p. 968/Gwendolyn Brooks-The Language of 

Literature
Primer for Blacks-p. 969/Gwendolyn Brooks-The Language of 

Literature
Research Project Presentation (Harlem Renaissance 1920’s)- *see note on handout
WEEK ELEVEN/TWELVE: Literary terms and AP test prep
Being Well-Liked

What happens when a dream dies?

How do flashbacks reflect the degeneration of Willie’s dreams?

Death of a Salesman/Arthur Miller

MAJOR ESSAY ASSIGNMENT
Research Project Presentation (Post Modernism 1950 to *present)- 
WEEK THIRTEEN/FOURTEEN:

Country Contributions

What is local color?

How do features like geography, dialect, and idioms contribute to the texture of a story?

*The Jilting of Granny Weatherall-p. 1035/Katherine Anne Porter-The Language 

of Literature
*The Story of an Hour-p. 783/Kate Chopin- The Language 

of Literature

*The Yellow Wallpaper-p. 765/Charlotte Perkins Gilman- The Language 

of Literature
*A Worn Path-p. 8/Eudora Welty-The Language 

of Literature
*Choose One

Essay/Story

Research Project Presentation (Contemporary 1970’s to present)
WEEK FIFTEEN:

How does the language of American Literature reflect its desire for both a literal and a figurative Promised Land?

So…How can I be at my best for the AP Exam?
Review

AP Exams Begin

WEEK SIXTEEN:

AP Exams 

Carpe Diem!

WEEK SEVENTEEN/EIGHTEEN:

The May List!! (Unfinished business) 

Senior Letters
Resources for Students

Applebee, Arthur N. et al. eds. The Language of Literature.  Evanston, IL: McDougal


Little-Houghton Mifflin, 2002.

Bolin, Frances Schoonmaker.  Poetry for Young People: Emily Dickison. Eds. Karla 
Olson and Loretta Mowat.  New York: Sterling, 1994.

Brassil, John, Sandra Coker, and Carl Glover, Ph.D. Writing the Synthesis Essay.  Saddle 

Brook: Peoples Education, 2008.

Cohen, Samuel, ed. 50 Essasy: A Portable Anthology.  Boston: Bedford/St. Martin’s, 

2004.
Conarroe, Joel, ed.  Six American Poets.  New York: Vintage-Random House, 1991.
Douglass, Fredrick.  Narrative of the Life of Frederick Douglass.  Eds. Stanley 

Appelbaum and Philip Smith.  New York: Dover, 1995. 
Fitzgerald, F. Scott.  The Great Gatsby.  Scribner-Simon & Schuster: New York, 1953.
Foster, Thomas C.  How to Read Literature Like a Professor.  Quill-Harper Collins:  New 

York, 2003.
Hartzell, Richard.  Cracking the AP English Language and Composition Exam.  2006-

2007 Edition.  New York: Random House, 2006.
Hawthorne, Nathaniel.  The Scarlett Letter.  Ed.  Stanley Appelbaum.  New York: Dover, 

1994.
Kennedy, X. J., Dorothy M. Kennedy, and Jane E. Aaron, eds.  The Bedford Reader.  8th 

ed. Boston: Bedford/St. Martin’s, 2003.
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